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ABSTRACT

The development of modern society requires highly qualified specialists in
different fields of industry, who can communicate effectively and interact productively with
foreign colleagues. Proficiency in a foreign language has become crucial for a specialist’s
personal and professional growth. This paper aimes to study the impact of communicative
foreign language teaching methods on developing undergraduate students' communicative
competence at Ternopil Volodymyr Hnatiuk National Pedagogical University.

This research employs general scientific approaches and methods: theoretical
for analysis, generalisation of the main provisions of the research and clarifying the
essence and features of the process of developing communicative competence; and
empirical: a questionnaire, observations, testing and conversations for examining the
level of undergraduate students' communicative competence.

This paper starts with the analysis of theoretical fundamentals of communicative
competence in foreign language learning, its general components. It briefly describes some
foreign language teaching methods focused on communication activities in foreign language
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classes. Due to the data of the survey conducted at Ternopil Volodymyr Hnatiuk National
Pedagogical University, the impact of implementing communicative foreign language teaching
methods on developing undergraduate students' communicative competence was examined.

According to the study's findings, communicative foreign language teaching methods
promote students' interest and foster their engagement in the learning process, raise their
motivation and improve their communication proficiency in English. The combination of
innovative and traditional technologies, such as writing essays or reports, constructing
scenarios, modelling communicative situations, role-playing, case-studying, etc., plays a
critical role in the foreign language classroom learning. Undergraduate students felt more
confident in speaking and writing in English due to the learner-centered approach and
numerous interactions and communication activities undertaken in a foreign language class.

Key words: communicative competence, foreign language learning,
undergraduate students, proficiency, communication.

Introduction. The development of modern society requires highly
qualified specialists in different fields of industry, who can communicate effectively
and interact productively with foreign colleagues. Foreign languages enhance
human intellectual potential, enable the formation of national and universal values,
foster intercultural tolerance, assist in social integration and active citizenship, and
broaden career opportunities. The ability to use a foreign language fluently is
irrefutable proof of their professionalism.

The recognition of Ukraine as a candidate for EU membership (2022)
actualizes the country's progress toward the realization of the Copenhagen criteria
(1993, 1996), which must be met before joining the EU. The prerequisites for
admitting a candidate (Chapter 26) in the field of education, in particular, are to
provide for the convergence of national policies in the process of accomplishing
shared goals, which are determined by the framework programs of EU cooperation
in the field of education and training (European Commission, 2012) [7:22].

The following factors prove the fact that foreign languages are now in
high demand across the world: 1) globalization and social process integration;
2) international integration in the sphere of education; 3) access to global
experience and knowledge, information availability, and the possibility to get
national and worldwide education.

Future professionals should be prepared to use a foreign language as a
necessary means of intercultural communication to present their thoughts, ideas or
comments and communicate correctly not only with their superiors or with
colleagues and business partners but also with the guests, clients, visitors. That is
why foreign languages serve as an important tool as well as a special mechanism
for effective cooperation. Proficiency in foreign languages affects the formation of
professional competence of future specialists. Thus, it provides competitiveness in
the labour market and guarantees employment in the speciality [5:63].

The purpose of this study is to study the impact of implementing
communicative foreign language teaching methods on developing
undergraduate students’ communicative competence at non-linguistic
specialties of Ternopil Volodymyr Hnatiuk National Pedagogical University.

Research methods and techniques. This research employs general
scientific approaches and methods: theoretical for analysis and generalisation
237
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of the main provisions of the research and clarifying the essence and features
of the process of developing communicative competence; and empirical: a
guestionnaire, observations, testing, and conversations for examining the
level of undergraduate students' communicative competence.

Results and discussion. Lately, the issue of developing students’ foreign
language communication competence has gained special importance. Various
aspects of the problem have been highlighted in the research papers of both national
and foreign scientists, such as A. Aleksyuk, M. Barna, N. Bibik, J. Berman,
O. Bihych, V. Bondar, R. Gryshkova, O. Kucherenko, O. Lokshyna, V.Lyhovyy,
0. Ovcharuk, O. Pometun, O. Savchenko, L. Sakun, S. Savignon, O. Tarnopolskyy,
V. Fedorchenko, D. Hymes, R. Johnson, D. Shiles, U. Widowson et al.

The concept of «communicative competence» was first introduced by
D. Hymes in 1966, who opposed Noam Chomsky’s (1965) theory about the
distinction between linguistic competence and performance. The concept was
defined by D. Hymes as «an ability of a speaker to use the language correctly
and appropriately in the given situation» [9:137].

Communicative competence is the ability to achieve communicative
goals in a socially appropriate manner. It is organized and goal-oriented, i. e. it
includes the ability to select and apply skills that are appropriate and effective in
the respective context. It includes verbal and non-verbal behaviour. The
application of communicative competence is serial, i.e. different processes and
activities are coordinated in a typical sequence and require appropriate timing
and control of specific behaviour. It is influenced by the behaviour of the other
person and by the context and requires the preparedness and willingness to
communicate with the other person for the benefit of all. Communicative
competence can be acquired, i.e. the necessary skills are built up step by step
through repeated, reflected practice and experience [6:49].

According to S. Nikolayeva, foreign language communicative
competence can be interpreted as «the ability to meet successfully individual
and social needs, act and perform set tasks. It is based on knowledge, skills,
and abilities, but is not limited by them, obligatory covering personal attitudes
of a person to them as well as his experience that allows to «interweave» this
knowledge to that he has already known and has ability to the grasp a life
situation in which he will be able to apply them» [8:12].

Current theoretical and empirical research on communicative
competence is mostly based on three models: the Canale and Swain model,
the Bachman and Palmer model, and the definition of communicative
language competency components that were defined in the Common
European Framework (CEF).

The theoretical framework offered by Canale and Swain (1980 — 1981)
initially consisted of three basic components: grammatical, sociolinguistic, and
strategic competence. Subsequently, Canale (1983, 1984) supplemented this
model with a sociolinguistic competence, which he called discursive competence.

Bachman and Palmer (1996) proposed a model that divides language
knowledge into two main categories: organisational and pragmatic. According
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to researchers, the organisational component refers to the formal structure of
language (grammar and textual knowledge), while pragmatic deals with the
ability to use language in context and includes lexical, functional and
sociolinguistic knowledge.

The Council of Europe created the Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (CEFR or CEF)
between 1989 and 1996 to standardize language teaching, learning, and
assessment across Europe. According to this document, «Communicative
language competence can be considered as comprising several components:
linguistic, sociolinguistic and pragmatic. Each of these components is postulated
as comprising, in particular, knowledge and skills and know-how» [3:13].

The last few decades have witnessed many critical reviews of the
theoretical frameworks of communicative competence in foreign language
teaching. The discussion so far has shown that different models reflect
different perspectives on the notion of communicative competence. However,
the different competence models were developed in the early 1980s, they all
shared the following four general structural components: strategic; linguistic;
sociolinguistic and pragmatic competences (see Figure 1). These
components are always intertwined in any language use; they are not
separate «components» and cannot be isolated from each other.

Sociolinguistic Discourse
competence competence
Knowledge of: Knowledge of:

speech events speech acts
the rules of speaking adjacency pairs
address forms turn-taking
etc. etc.

Linguistic Strategic
competence o competence
Knowledge of: Knowledge of:

structure \ cultural and social
phonology r appropriacy
lexis - . )
Communicative
competence

eltconcourse.com

Figure 1. The structural components of communicative competence [2]

Linguistic competence encompasses lexical (knowledge of
idiomaticity, collocation, and spelling); phonological (ability to produce and
understand the sounds of the language along with issues of stress, intonation,
and connected speech phenomena); grammar, and syntactical aspects of a
target language as a system.

Sociolinguistic competence refers to the social contexts of language
usage. The sociolinguistic component has a strong influence on all language
communication between representatives of different cultures, owing to its
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sensitivity to social conventions (rules of politeness, norms governing relations
between generations, sexes, classes, and social groups, linguistic codification
of certain fundamental rituals in the functioning of a community).

Pragmatic competence primarily deals with the functional use of
linguistic resources. Being competent pragmatically means being able to use
language effectively in a context-appropriate situation. It comprises two sub-
competencies: discourse and functional. Discourse competence is relevant to
the ability to organize coherent and cohesive stretches of speech/written text
in terms of register, logical sequencing, rhetorical effect and thematic
organization (knowing how to use and respond to different types of speech
acts — requests, apologies, etc). Consequently, discourse competence is
concerned with the organisation of words, phrases, and sentences for
producing dialogues, speeches, poems, newspaper articles, etc. It is
sometimes called functional competence and involves things like adjacency
pairs (apologising and forgiving, asking and refusing, demanding and
complying, etc.). Functional competence is concerned with using written or
spoken discourse in communication for serving concrete functional goals.

Strategic competence deals with the ability to use language
appropriately. It answers the question: When is it right to perform certain
speech acts? Sometimes it is called cultural competence.

Communicative competence can be characterized as the capacity to
understand, produce, and interpret various speaking events while considering
not only their explicit meaning but also their implications; that is, what the
speaker wants to say, what the listener wants to understand, their relationship,
and the social context. As a result, communicative competence is concerned
with the social, cultural, and psychological rules that govern the use of an
appropriate language in a certain situation.

In order for graduates to communicate competently at the workplace,
there are three basic requirements. Firstly, they have to be motivated to
communicate. Secondly, they have to be knowledgeable about the situation and
context in which they are communicating and the kind of communication
expected and needed in certain situations at the workplace. Thirdly, they must
be skilled at sending and receiving messages in the workplace context [11:67].

The specificity of a future specialist's foreign language proficiency results
from the necessity of developing language proficiency for successful, fruitful, and
efficient activities in a certain field of industry, which provides the potential for
effective implementation of intercultural as well as business communication and a
high level of implementation of the fundamental professional functions.

The broad expansion of international collaboration as well as the
increasing interethnic connections require a qualitative improvement in university
training. Those graduates who started their professional careers often suffer from
a lack of knowledge in foreign languages rather than in purely practical subjects.
Knowledge of at least one foreign language for young specialists is a sign of
professional competence. In this regard, studying a foreign language is a method
of developing professional communication abilities.
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The development of professional foreign language competency
necessarily requires updating the content, organisation, and methods of
Foreign language for specific purpose teaching. The effectiveness of a
specialist's professional proficiency in a foreign language involves the
interdisciplinary integration of students' educational and professional
activities, where foreign language interactions are used to overcome
simulated professional-subject tasks and problems.

The traditional teaching style sees teachers as omnipotent actors in the
classroom, responsible for transmitting pre-planned knowledge to pupils, where
students are assumed to be passive objects of the learning process in this regard.

Nowadays, educators at high educational institutions must satisfy the
rapidly changing requirements of the society as well as the expectations of the
young generation of learners. The traditional approach, which has been the
dominant form of learning and teaching for decades, is now insufficient in
terms of providing students with learning opportunities. In terms of traditional
education, conventional lecture-based approaches require students to learn
merely by listening to a professor’s instructions who presents subject-matter
information primarily by explanation and demonstration, whereas a student
remains as a passive listener.Thus, traditional approaches in learning settings
are often substituted by such methods that are aimed at developing in
graduating students a desire to develop themselves constantly rather than
memorize academic or encyclopedic material.

Along with the traditional approach to teaching a foreign language, the
active learning approach, which allows the students to become actively involved
in the process of education, is getting more and more popular in high education
institutions. It is critical to note that an active learning approach focuses on a
student's personality because it allows each student to study at his or her own
pace and according to his or her own learning style, rather than necessarily
according to a rigid division of levels as is common in traditional classes. Active
learning is also thought of as a method of learning in which students are actively
or experientially involved in the learning process and where there are different
levels of active learning, depending on student involvement [13:8].

Active learning is a student-centered approach to learning, and it assigns
the responsibility of learning to the student. To ensure active learning in classrooms
students should be self-regulated and have an active role in the decision-making
process while engaged in cognitively challenging academic tasks. Active learning
enhances the quality of student learning as students learn by creating meaning
rather than memorizing information transmitted by the teacher. Active learning as
ameans to achieve qualitative, which is «deepy, learning has become an accepted
form of learning and teaching in higher education [4:45]

Future professionals must possess the necessary practical knowledge,
skills, and abilities to perform their duties, as well as the ability to perform
these duties in a variety of foreign language communication situations.

Nevertheless, it is important to consider the certain specific features of
foreign language for effective development of communicative competence
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teaching to students of non-linguistic specialties at higher education
institutions. Teachers who work with such students face problems that
complicate the process of learning foreign languages. Among these problems
are: an unequal level of training of students and their foreign language
proficiency at the time of entry into non-language majors at a higher
educational institution; a low level of student motivation to study a foreign
language given that many non-linguistic specialties do not profile foreign
languages as a subject of specialisation at a higher educational institution; an
extremely short period of time for mastering a foreign language by students
who are actually forced to start learning a foreign language «from scratch»
(one class per week throughout the first two years), etc.

Thus, undergraduate students of Ternopil Volodymyr Hnatiuk National
Pedagogical University receive training based on specially designed textbooks,
additional authentic materials (newspaper and magazine articles, videos, and
Internet resources, etc.). Besides, the university encourages students to participate
in foreign internship programs, the processing of regional sources, gaining practical
experience both from traveling abroad and within the country, etc.

When acquiring a profession, students must be ready to daily foreign
language communication, which is becoming more and more accessible thanks
to the possibility of an international internship. Staying in a foreign environment
and the need to contact native speakers on a daily basis positively affect the
development of students' foreign language skills. Thus, foreign internships can be
considered one of the most effective forms of foreign language teaching as well
as a form of developing a foreign language communicative competence.

The main goal of communicative language teaching methods is to train
students to be confident communicators in different situations through
repetitive speaking practises and student-student interaction. While using a
communicative teaching technique, student-student contact is critical.
Student-student interaction, on the other hand, emphasises active
engagement among the students themselves during language lessons,
whereas conventional teaching approaches have been somewhat instructor-
dominated, with students mostly learning through passive listening.

Communicative language teaching can offer new teaching methods and a
more diverse teaching environment. Due to implementing active learning
techniques, teachers may create a safe, stimulating, and enjoyable learning
environment where students actively develop their own knowledge via collaboration,
co-action, and connection with others. Among the active learning techniques and
methodologies that are commonly applied in foreign language classrooms to
promote students' interest and foster their engagement in the learning process are
brainstorming, role-playing, dramatizing, and theatrical techniques; simulation;
discussion; debates; problem-based learning; cooperative learning; case studies;
peer teaching; and others. For example, role-playing helps students learn how to act
professionally in different situations and use corresponding phrases while asking for
information or responding to an interlocutor. It also improves their creative talents
and develops their spontaneous communication skills.
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Findings. The survey was conducted (September—January 2022) at
Ternopil Volodymyr Hnatiuk National Pedagogical University to study the
impact of implementing communicative foreign language teaching methods on
developing undergraduate students' communicative competence. In general,
92 second-year students from four faculties agreed to participate in the
survey. In particular, 22 students of the Faculty of Geography, 20 students of
the Faculty of Biology and Chemistry, 26 students of the Faculty of
Engineering and Pedagogy, and 24 students of the Faculty of Arts The
students were divided conditionally into two equal groups: the Control Group
(CG) (46 students) and the Experimental Group (EG) (46 students).

The survey research involved the following stages: diagnostic,
procedural, and finale. At the diagnostic stage, students took a placement test
aimed to examine their level of English language proficiency. The test included
lexical, grammar, reading, listening, writing and speaking tasks. The
procedural state involved more communicative-oriented methods of teaching
in the EG and traditional methods of teaching in the CG. At the finale stage,
students completed the test evaluating their lexical, grammar, reading,
listening, writing and speaking skills.

According to the tests at diagnostic and finale stage, the levels of academic
achievements of the core components of communicative competence of the
students of the EG and CG at the end of the survey were determined. As we can
see in Table 1 the level of language competence in the EC has risen at the finale
stage by 14.5%, reading competence by 11,2%, writing competence by 6.2%, and
speech competence by 20,4%, compared to the diagnostic stage. Notably, that
the students of the EC as compared to the students of CC achieved far higher
results. If to compare competences in the CG between diagnostic and finale stage,
we observe insignificant changes at all levels. At the same time, there are obvious
differences at the finale stage between two groups. Namely, language
competence has risen by 9,5%, reading competence by 12,5%, writing
competence by5,7%, and speech competence by 12,4%.

Table 1
Dynamic of undergraduate students’communicative competence
[developed by authors according to the conducted survey]

Competence Control Group (%) Experimental Group (%)
Diagnostic Finale Diagnostic Finale stage
stage stage stage
Vocabulary and grammar 56,2 60,8 55,8 70,3
(language competence)
Reading 42,6 46,9 48,2 59,4
competence
Writing 12,4 16,8 16,3 22,5
competence
Speech competence 36,3 42,4 34,4 54,8
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The comparative examination of undergraduate students’ levels of
speech, language, and operational competencies made it possible to estimate
the positive impact of communicative methods of teaching on the development
of undergraduate students' communicative competence.

Conclusions. According to the study's findings, communicative
foreign language teaching methods promote students' interest and foster their
engagement in the learning process, raise their motivation and improve their
communication proficiency in English. The combination of innovative and
traditional technologies, such as writing essays or reports, constructing
scenarios, modelling communicative situations, role-playing, case-studying,
etc., plays a critical role in the foreign language classroom learning.
Undergraduate students felt more confident in speaking and writing in tourist
English due to the learner-centered approach and numerous interactions and
communication activities undertaken in a foreign language class.
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AHOTALIA

Po3sumok  cy4acHO20 cycninbcmea 8umaza€e  BUCOKOK8arighikosaHux
crieyjanicmie y pi3HUX 2ary35X MPOMUCI080CMI, 30amHuUX eheKmuBHO CrifiKysamucs
ma npodykmueHO 83aemoldismu 3 iHO3eMHUMU Koreeamu. BonodiHHsi iHO3eMHo
MO80K0 cmano eupiwansHuMm Ons 0cobucmicHo20 ma npogheciliHo2o 3POCMaHHs
axisys. Memoro uiei pobomu € OocniOxeHHs1 8rnnusy KOMyHikamugHUX Memodig
Hag4yaHHs1 HO3eMHOI MO8U Ha hOpMy8aHHS KOMYHIKamueHoOi KoMremeHmHocmi
cmydeHmig  bakanaspamy  TepHOMINMbCbKO20  HauioHanbHo20  rneda2oeiyHo20
yHigepcumemy imeHi Boriodumupa 'Hamioka.

Y docnidxeHHi 8UKopucmo8ytombCsi 3a2allbHOHayKosi nidxodu ma memoou:
meopemuyHi Ornsi  aHanisy, y3a2alflbHeHHsI OCHOBHUX [O/I0KEeHb ma 3’sCy8aHHS
cymHocmi u ocobrnusocmeli npouyecy hopmyesaHHs KOMYHIKamugHoI
KOMIemeHmHocmi; eMipuyHi: aHkema, CriocmepexXeHHsl, mecmyeaHHs1 ma beciou 05151
repesipKu pisHs KOMyHiKamueHOI KomrnemeHuii cmydeHmis.

Y uiti pobomi 30ilicHeHO aHani3a meopemuyHux 3acad KOMYHiKamueHol
KOMremeHmMHocmi 8 Hag4aHHi iHO3eMHOI Mo8u, 1i 3a2asibHUX KOMnoHeHmig. Kopomko
onucaHo desiki Memodu Hag4YaHHS iIHO3eMHOI MO8U, OpiEHMO8aHi Ha KOMYHiKamugHy
OisinbHiCMb Ha 3aHIMMSsIX IHO3eMHOT Mosu. 3a daHuMu O0CNIOXKeHHS, MPosedeHo2o 8
TepHoninbcbKoMy HauioHarbHOMY riedaeozidyHoMy yHieepcumemi iMeHi Bonodumupa
lHamioka, eusisfieHo 8rnu8 KOMyHiKamusHUX mMemodie Hag4yaHHs iHO3eMHOI Mo8U Ha
p0O38UMOK KOMYHIKamugHoi KoMrnemeHmHocmi cmydeHmis.

32i0HO 3 pe3ynbmamamu OOC/OKEeHHS KOMYHiKkamueHi Memodu Hag4YaHHsI
iHO3eMHOI Mo8U cripusitomb 3auikasrieHHIo cmydeHmie ma 3ary4eHH 00 0C8iMHb020
npouecy, nidsuwyrome X Momueauito ma [oKpawyrms HaBUYKU CIliIKy8aHHS
aHaniticbkoto Mogoro. NoedHaHHS iHHo8auiliIHUX | mpaduuiliHux mexHooail, makux, siK
HanucaHHs1 ece 4u donosidel, nobydosa cueHapiig, Modesiro8aHHsI KOMYHIKamueHuUX
cumyauitl, ponbosi igpu, kelic-cmadiiHe mouwjo, idiepae supiwarnbHy posb y Hag4aHHI
iHo3emHoi' Mosu 6 aydumopii. CmydeHmu bakanaspamy eiddysaroms cebe binbui
yrnesHeHo 8 pO3MO8i ma rUCbMi aH2iliCbKO 3a805KU 0COBUCMICHO-30PIEHMO8aHOMY
niéxody,  iHMepakmueHUX ma  KOMyHikamueHux  eudax  pobomu,  SKi
guKopucmoeysasnucs Ha 3aHAMMSAX iHO3eMHOI MosU.

Knroyoei cnoea: KomyHikamueHa KOMMEMEHMHICMb, HagYyaHHS iHO3eMHOI
mosu, cmydeHmu, MalicmepHicmb, CrifiKy8aHHS.
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