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ABSTRACT

The article highlights the implementation of the Content and Language Integrated
Learning (CLIL) methodology in higher educational establishments in Ukraine. The
concept of CLIL is clarified, and scholars’ perspectives on the advantages of using content
and language integrated learning in foreign language study are presented. CLIL has been
identified as the most promising approach due to its integration of both professional and
language training, combining subject-specific teaching tools with language instruction. The
work emphasizes the necessity of CLIL implementation as a response to the growing
demand for foreign language proficiency within the constraints of limited learning hours in
pedagogical universities of Ukraine. The research investigates the challenges faced by
educators in integrating CLIL into the existing language and pedagogical curriculum. The
author examines the benefits and opportunities that CLIL offers for language learning and
subject knowledge acquisition. It is revealed the significance of language proficiency and
teacher training for successful CLIL implementation. The article points out the impact of
CLIL on students’ motivation and engagement in the learning process. The author focuses
on the role of CLIL in developing students’ critical thinking, problem-solving and teamwork
skills. The main advantages of CLIL methodology include fostering motivation to learn a
foreign language, enhancing learners’ creative mental abilities, and purposeful mastering
of lexical units. The study also identifies potential barriers hindering CLIL integration. The
strategies to address these challenges and enhance CLIL effectiveness in higher
educational establishments are proposed. Overall, this research sheds light on the
potential of CLIL to transform language teaching and subject learning in Ukrainian
pedagogical universities while highlighting the need for appropriate support and
preparation for educators and learners. The significance of content and language
integrated learning lies in students gaining knowledge in various subjects that they can
apply in their future professional activity.

Keywords: content and language integrated learning, motivation, foreign
language proficiency, subject knowledge acquisition, higher education.
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Introduction. The current world, which is undergoing globalization,
requires new competences from all people. This state of affairs changes the
content of knowledge and skills that are vital for achievement in both private
and professional life. In today’s world, success requires not only possessing
a certain amount of information but also possessing strong critical thinking,
adaptability, and continuous learning skills to navigate the dynamic and ever-
changing landscape of various fields. Effective communication, time
management, teamwork, leadership, resilience, and initiative are all important
skills to be prosperous in nowadays world, and the significance of knowing a
foreign language further enhances one’s opportunities and success in various
global contexts. One of the ways how to meet these requirements is to
implement Content and Language Integrated Learning (CLIL) into curricula
not only at secondary schools but at higher educational institutions as well.
CLIL is an approach to teaching that combines content and language learning,
preparing students for the challenges of the 215' century. For this reason,
future and in-practice teachers should be knowledgeable about the principles
of CLIL and be prepared to assess its pedagogical benefits and potential risks
that may arise in foreign language classrooms.

Analysis of relevant research. Content and language integrated
learning is a new and innovative approach to language learning that is gaining
popularity in Ukraine and around the world. Numerous research studies have
demonstrated that CLIL stands as a highly effective method for equipping
graduates with the necessary skills and readiness for their future practical life
and the job market (O. Bielska, O. Kordyuk, Y. Roudnik, |. Shevchenko,
N. Yevtushenko). Foreign authors P. Ball, J. Brewster, D. Coyle, T. Gerdes,
D. Marsh, and many others focus on the potential of this approach.

Purpose of the study. The paper aims to examine the advantages
and disadvantages of CLIL methodology in the process of future teachers’
training in higher educational establishments in Ukraine.

Research methods and techniques. In the research, the method of
analyzing and synthesizing pedagogical and methodological literature was
used to explore the concept of CLIL, its potential in the educational process,
as well as the observation method.

Results and discussions. The term CLIL was introduced in 1994 by
David Marsh. «CLIL corresponds to situations when subjects or their parts are
studied in a foreign language with a double purpose, in particular studying the
content with simultaneous learning the foreign language» [9].

CLIL integrates the teaching of content with the teaching of a foreign
language. It promotes the simultaneous development of language skills and
content knowledge by using the target language as a means of communication
in non-linguistic subjects. Specifically, CLIL involves using the target language
to teach academic content that is not typically taught in a foreign language, such
as math, science, and technology. This allows students to learn the content of
the subject and the target language simultaneously, while also developing their
communicative competence in the target language. CLIL teachers use a variety
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of methodological techniques and strategies to encourage students to use the
target language to communicate with each other and with the teacher. These
techniques and strategies may include using authentic materials, providing
opportunities for collaborative learning, and scaffolding student language use.
The use of these techniques and strategies is supposed to be effective in
promoting language and content development in CLIL classrooms. In addition,
CLIL has some benefits, such as increased motivation, improved critical thinking
skills, and greater cultural awareness. Overall, CLIL is an effective and
innovative approach to language learning that has the potential to improve
student outcomes in both language and content areas.

T. Gerdes points out that «this type of teaching is beneficial and
effective because learning a foreign language seems more attractive when
learners can use the language to acquire information of interest to them, and
because learners see a clear reason for using the target language» [7].

D. Coyle created the 4Cs Framework intending to describe the
essence of CLIL. These four dimensions (4Cs) form a conceptual framework
that connects content, cognition, communication and culture. This framework
outlines the approach for delivering knowledge, skills and content
understanding to learners, the use of a foreign language, the cognitive
processes involved, and the cultural aspects that learners will be exposed to.
The scientist assigned indicators to each component of the proposed
construction. «Content» is designed to find answers to the questions: What
are the goals of education? What new things do students learn?
«Communication» plays a significant role in education by determining the
language used for instructions, developing a specialized vocabulary,
incorporating language correction during learning, and selecting various forms
of interaction. It highlights the importance of using polylogical discussion
methods in the educational process. «Cognition» uncovers the cognitive
abilities that influence directing attention towards the subject and the target
language. It encompasses the types of questions that lead to accurate
answers and the tasks essential for reasoning. «Culture» involves choosing
the socio-cultural significance of the topic and integrating all the lesson
materials accordingly. It also entails considering the individual characteristics
and needs of the students. According to D. Coyle, the central part of the entire
pyramid is the «communication» element, which means the implementation of
the remaining three components through communication [6].

Four elements of the CLIL methodology deserve attention, as they
share certain similarities with other approaches to foreign language learning.
The initial aspect involves a naturalistic and implicit style of the methodology.
These CLIL Ilearning styles emphasize enhancing communication
opportunities by focusing on the input data that students receive from their
external environment. Increased exposure to a vast amount of information
leads to more effective learning outcomes.

The second characteristic of CLIL is a cooperative learning style.
Cooperative learning involves dividing students into small groups to
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collaboratively tackle tasks. Cooperative learning proves to be effective as it
helps alleviate learning-related anxiety, boosts student motivation, and
encourages interaction among peers. The autonomy granted to students within
this approach, along with their interaction with team members, contributes to
improving their language communication skills during the learning process.

The third characteristic of CLIL is authenticity, which empowers
students to enhance their skills in solving real-life communication issues.
Authentic learning involves the careful selection of materials that align with the
actual language environment and context.

Flexibility is the fourth key aspect of CLIL. The CLIL methodology can
be adapted and integrated into various curricula with diverse subject contents.
CLIL’s primary objective is to merge the study of a foreign language with other
academic disciplines like biology, physics, chemistry, history, literature, and
others. Interesting materials motivate students to learn a foreign language
while establishing a linguistic foundation that they can build upon in the future.

P. Ball states that the concept of subject-language integration holds greater
motivating potential compared to other approaches due to objective reasons.
Firstly, the necessity to study subject content motivates students to improve their
foreign language proficiency. Secondly, a lexical approach is employed, enabling
students to observe and analyze language structures and lexical units. Thirdly,
students experience immersion in the language environment, along with an
understanding of the significance of their progress in the learning journey.

Taking into account the students’ internal position, it becomes evident
that CLIL fosters a positive attitude toward education. This approach revitalizes
their interest in language learning, broadens individual learning experiences,
and enriches knowledge through interdisciplinary connections that emphasize
content, comprehension, communication, and culture. It is crucial to stress the
efficient use of time within this method, as it allows for simultaneous study of
content and language, strengthening communicative and intercultural
understanding, and enhancing the structure of classroom classes.

Content and language integrated learning plays a significant role in
boosting students’ motivation to learn a foreign language and fosters their
commitment to mastering it to address specific communicative challenges.
The introduction of peer tutoring within CLIL classes effectively reduces
anxiety levels, enhances learners' self-confidence, and promotes a positive
attitude among students.

P. Ball points out that in CLIL, «there appear to be four basic types of activity
that can help students to prosper, despite their relative lack of linguistic resources»
[4]. These activities include: 1) activities to enhance peer communication
(information gap activities, role plays, discussions, debates, questionnaires,
crosswords, etc.); 2)activities to help develop reading strategies (outlining,
activities to reorganize the informative text, mind-mapping, etc.); 3) activities to
guide student production, oral and written (creating and presenting presentations,
movie making, blogging, etc.); 4) activities to engage higher cognitive skills
(problem-solving activities, projects, stimulation and situation activities, etc.).
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The focus of our life lies in developing competences, rather than
dwelling on the differences between the Present Simple and the Present
Continuous. In this context, CLIL is an educational approach that prioritizes
critical thinking skills, problem-solving and communication.

Based on the research on the application of CLIL in Ukraine, a notable
absence of a national-language policy for universities has been identified. As a
result, each institution is responsible for formulating its own language policy due
to the lack of a standardized approach. Thus, many universities are making
attempts to incorporate certain aspects of CLIL into their teaching methodologies.
However, these efforts and the proposed CLIL classes are still in the initial stages
of implementation, either in partial adoption or in the pre-CLIL phase.

Teachers of many specialties are trained at Berdyansk State Pedagogical
University as there are 6 faculties with lots of different educational and professional
programs. The Faculty of Philology and Social Communications trains teachers of
English and German that's why the educational process is conducted mostly in
English and German languages. Therefore, CLIL methodology is implemented as
students master professional subjects through foreign languages. They learn the
following subjects, as Corrective English/German Phonetic Course, Practical
English/German Grammar, Theoretical Phonetic Course of the English/German
Language, Theoretical English Grammar, Lexicology of the English Language,
Stylistics of the English Language, History of the English Language, Country
Studies, Academic Writing, Methods of Teaching Foreign Languages and others.
In addition to this, students have lots of optional disciplines which they are able to
choose for building up their professional development.

In non-linguistic specialties, it was proposed to implement the CLIL
methodology only partially — by introducing such educational components as
Foreign Language for Professional Purposes, Business English, Foreign
Language for Academic Communication, Foreign Language for Journalists,
Foreign Language in Physical Education and Sports. By studying these
disciplines, students have a chance to become proficient in a professional subject
through a foreign language. They have an opportunity to enrich their vocabulary
with professional terminology and linguistic constructions. By reading and listening
to texts related to their profession, they gain insights from foreign colleagues and
learn about advancements in the field of their future profession.

Unfortunately, the allocated class hours for foreign language learning
are insufficient, thus students lack enough opportunities to improve their
speaking and listening skills in a foreign language, resulting in a loss of the
communicative aspect of education. To solve this problem, teachers actively
use various teaching methods, in particular, storytelling, project method,
simulation method, case-study method and other interactive methods.

Storytelling or storyline method involves integrating structured
educational content with students’ interests and ideas. After receiving key
words or questions from the teacher, students actively participate in making
up a specific story. This method involves creative planning, hypothesis

428
ICV 2021: 85.25
DOI 10.31494/2412-9208-2023-1-2



Haykoei 3anucku BAIY (hitps://pedagogy.bdpu.org.ua/)

formulation, experience, systematization and presentation of work. The
designed story also incorporates elements of drama and role-playing.

The simulation method is extremely popular due to its effectiveness in
teaching foreign languages to students of non-linguistic specialties. During
classes, this method takes the form of various simulations (business games),
allowing students to practice their skills and apply knowledge to solve different
tasks within a specific environment that simulates real-life situations. At the
same time students develop skills in strategic planning, teamwork, negotiation
and persuasive communication.

Project-based learning engages students in organized, self-directed
and collaborative work, where they apply their knowledge to solve a problem
or achieve a goal. Learners work on a project, using the language they are
studying. Projects can cover various topics, related to different areas of
knowledge and their outcomes can be presented in diverse forms.

Case studies are based on real-life problems and situations. This helps
students to see how the knowledge that they are learning can be applied in
the real world. They are asked to analyze the problem, identify the key issues
and develop a solution. This method is an effective way of teaching students
how to think critically and solve problems.

All these methods are valuable teaching tools that help students learn
a foreign language, master the content of the subject and develop soft skills.
However, it is important to be aware of the challenges of employing these
techniques before using them in the lessons.

Despite interactive methods and due to the limited number of hours for
English language learning at pedagogical universities, a significant part of
grammar and vocabulary is left for self-study, while the communicative
component suffers from inadequate development.

For the full implementation of CLIL methodology into the process of
non-professional language training and for improving English language
proficiency of students, itis necessary to introduce courses that will be partially
or fully taught in a foreign language. In particular, this could include teaching
several modules of academic specialized disciplines in a target language.

As evidenced by empirical observations, teaching professional
educational disciplines in a foreign language is associated with certain
difficulties. One of the main challenges is the need to develop specific
professional competences of CLIL teachers. Regrettably, at present, foreign
language educators are found to possess inadequate subject-specific
knowledge related to the disciplines taught in a target language. Simultaneously,
the limited proficiency of subject teachers in a foreign language, which is
essential for instructing their respective subjects in a target language, serves as
a restraining factor in the effective implementation of CLIL methodology.

To implement such programs successfully at Ukrainian universities, highly
qualified teachers capable of giving lectures and conducting practical, seminar and
laboratory classes in both their native and foreign language are needed. One of the
ways to address this issue is enhancing the foreign language proficiency of content
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teachers. Additionally, providing consultations to aid them in preparing lectures and
instructional materials, in collaboration with teachers of foreign language
departments, proves to be beneficial. Internships in countries where the target
language is spoken would be highly effective for improving subject-teachers’ foreign
language level. Foreign language courses for university teachers is a way of
increasing English proficiency of academic staff. These courses can be organized
at each university and they can be delivered both in person and online.

Another problem is the students’ low level of foreign language mastery.
This leads to difficulties in comprehending the material being studied and the
development of a lack of self-confidence. Furthermore, it is quite common for
a group to have people with different levels of foreign language command.
This results in hindering the progress of more skilled students and placing
excessive demands on less knowledgeable students.

Conclusions. The use of Content and Language Integrated Learning
(CLIL) methodology has a positive impact on the process of learning a foreign
language. While predominantly implemented in primary and secondary schools,
there is a trend in universities to offer an increasing number of courses taught in
English. CLIL enables the simultaneous acquisition of knowledge in both
professional and language disciplines, which is crucial in the context of limited
teaching hours. However, the implementation of this process faces several
challenges, including the insufficient language proficiency level of subject
teachers and students, different levels of language proficiency of students within
the same group, and incomplete understanding of the specifics of professional
subjects by foreign language teachers. Despite the difficulties, the majority of
teachers who adopted CLIL in their teaching practice intend to persist in their
efforts, as they have observed positive outcomes among their students, including
increased motivation, improved communicative abilities in a foreign language,
critical thinking and problem-solving skills, activity, higher self-confidence.
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AHOTALIA

Y cmammi eucgimnoemscs ocobnueocmi 8rnposadKeHHsT MemoOuKU
npedmMemHoO-MO08HO20 iHmMeeposaHoeo HasyaHHs (CLIL) y 3aknadax suwoi oceimu
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susyYeHHi iHo3emHux Mos. CLIL eusHayeHo sk Halbinbw nepcriekmueHul nidxio,
OCKifbKU 8iH MO€EOHY€E NMpogheciliHy nid2omosKy i Hag4aHHsI M0o8u, 3acobu gukiadaHHs
npedmema 3 euknadaHHAM Mosu. Y cmammi nidKpecnoemscsi HeobxiOHicmb
ynposadxeHHs CLIL sk 8idnoeidb Ha 3pocmaHHsa nonumy Ha 80s7100iHHA iHO3eMHUMU
mosamu 8 obMmexeHul yac, sKul 8i0800UMbCS Ha IX 8UBYEHHS & nedaz2o2idHuUX
yHisepcumemax YkpaiHu. [ocnioxyrombCsi 8UK/IUKU, 3 SIKUMU CMUKaombCsl 8uknadayi
npu iHmeepayii CLIL y YuHHi nmpoepamu MOBHUX ma npogeciliHO-OpiEHMO8aHUX
OQucyunniH. Aemop Oocnioxye nepesazu ma Moxnueocmi, siki Halae CLIL dns
8UBYEHHSI iHO3eMHOI Mosu ma 3006ymmsi npedMemHux 3HaHb. BusierneHa saxiusicmeb
pigHs1 80/100iHHS MOBOK ma Mi020moeKuU 84umeris Ons1 ycrniwHo2o0 srnposadxeHHs CLIL.
Y cmammi 3a3Havyaemscs ennue CLIL Ha Momueauito ma 3anyyeHicms cmydeHmig 00
npoyecy Has4yaHHsl. Aemop akueHmye yeaey Ha posi CLIL y po3eumky 8 cmydeHmig
KPUMUYHO20 MUCIIeHHSI, Ha8UYOK 8upiuwieHHs npobrnem ma pobomu 8 komaHOi. HazeaHi
OCHOBHI nepesacu memoouku CLIL: nocuneHHss momueayii 00 8UBYEHHST IHO3eMHUX
Mo8, Mi0BUWEHHS KpeamusHUX MeHmarnbHux 30ibHocmel cmydeHmie ma
uinecrpsMoeaHo20 8UBYEHHS JIEKCUYHUX 00UHUUb. []JocridxyrombCcsi makKoX MOXIugi
6ap’epu, wo nepewkodxaromp gukopucmaHHio CLIL Ha 3aHsmmsix aHenilicbkoi Mosu
8 nedazoeidHux yHisepcumemax YkpaiHu. lponoHyrombscsi cmpameeii 05151 nodonaHHs1
yux euknukie ma nidsuujeHHs1 egpekmusHocmi CLIL y 3aknadax euwjoi oceimu.
Bazanom, y cmammi poskpusaembcsi nomeHyian memoouku CLIL Ons euknadaHHs
iHO3EMHUX MO8 ma Hag4yaHHs1 MPoifibHUX npedmemig y nedazo2idHuUx yHisepcumemax
YkpaiHu, niOkpecnoemscsi HeobXiOHiCmb HanexHoi nidmpumMku ma nid2omosKku
suknadavie i cmydeHmig. Baxnugicmb rpedMemHO-MO8HO20 iHMez2poe8aHo20
HasyaHHs1 rofisiza€ 8 Momy, Wo cmydeHmu gug4aroms iHO3eMHy MO8y ma 00HOYacHO
3006ysaromb  3HaHHS 3 PI3HUX MPOQINbHUX npedmemis, sIKi 80HU 3MOXYymb
3acmocosysamu 8 ceoili MalibymHili npogecitiHiti disnbHocmi.

Knroyoei cnoea: npedmemHo-Mo8He iHmMeeposaHe Hag4YyaHHs, Momueauis,
80s100iHHS1 IHO3EMHOK MO8O, 3006ymmsi npedMemHuX 3HaHb, suuja oceima.
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